
1 

Experiential Learning and the 5 Core Competencies of an 
Effective Instructor 

By Todd Cherches
Adjunct Assistant Professor, NYU School of Professional Studies/Division of Programs in Business 

Rev: April 1, 2019 

From my years of experience as a faculty member at both NYU and Columbia, I’ve had the distinct honor, pleasure, 
privilege, and opportunity to see many of my colleagues in action in front of the classroom. And, having gone through a 
total of five years of undergraduate plus graduate school myself, in addition to all my prior years of education, I’ve 
experienced firsthand – as most all of us have – what it’s like to be sitting in a classroom and to observe the learning 
process from the students’ perspective. 

While all of us have had different experiences, the common denominator that I’ve found from my thousands of hours of 
sitting in classrooms (as well as in corporate training programs) is that the majority of educators (and trainers) teach the 
way they were taught: and that is primarily through the traditional “lecture + textbook” method. Especially amongst 
adjunct instructors who have been hired for their subject matter expertise and have not gone through any kind of 
pedagogical training (and often have not been in a classroom, themselves, in many years), this (i.e., lecture) appears, 
from what I’ve seen, to be the default method of instruction.  

Recent research into the science of how people learn and how the brain processes information, however, has shown 
that lecture, in and of itself, is not the best way to achieve our intended teaching objectives and learning 
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outcomes…especially in this day and age of ever-shortening attention spans and the overwhelming quantity of 
information that students are all exposed to and have access to. 

WHAT OUR STUDENTS ARE SAYING 

When, over the years, I’ve asked some of my students the question, “Who are some of your favorite professors…and 
why?” these students tend to mention the instructors’ knowledge, experience, and presentation skills; but, of equal or 
even greater value and importance are these four distinguishing factors:  

 The professors’ ability to energize and inspire students by engaging them in stimulating discussions;

 their ability to demonstrate the connection between class content and its applicability to the outside world;

 their ability and willingness to effectively provide feedback and coaching that enables students to increase their
knowledge, elevate their performance, and enhance their confidence; and

 their taking the time, and making the effort, to connect with each individual student on a personal level.

In sum, as one of my students commented (summarized and paraphrased here): 

“I’ve had a lot of really smart and dedicated professors. But my best and favorites – the ones who I felt that I 
learned the most from and who had the greatest impact on my overall learning experience…and whom I will 
look back on most fondly – were the ones who, through their words and actions, demonstrated that they 
genuinely cared, personally, about me as an individual, about my learning, and about my future success…beyond 
just their class.”  

WHAT OUR FACULTY IS SAYING 

When we recently polled a group of faculty members, posing this one simple, straight-forward question: “As an 
instructor, what one thing would you like to be better at?” the top four responses turned out to be (*aggregated and 
phrased here in the form of questions):  

1. How can I better engage my students?
2. How can I better convey my content so as to increase understanding?
3. How can I help students to better remember what they’ve learned?
4. How can I help my students to better apply their classroom learnings out there in the real world?

On the positive side, these questions indicate that many instructors are aware of the fact that their current teaching 
approach and methods may not, necessarily, be working as effectively as they would like. With that being the case, the 
next step, therefore, would be to explore possible ways of doing things differently. 

In short, through these four questions combined, instructors are, basically, asking: “How can I increase my students’ 
levels of attention, comprehension, retention, and application?”  

And my abbreviated response is: The best way I’ve found to increase students’ attention (focus and engagement), 
comprehension (understanding), retention (memory and recall), and application (the ability to actually use what they’re 
learning) is by transitioning from a traditional lecture-based teaching style to what is commonly referred to as 
“experiential learning.” 

WHAT IS EXPERIENTIAL LEARNING? 

While most instructors have heard the term “experiential learning,” I’ve found that many are not quite sure what it 
actually means…or what it actually looks like in practice. At its most basic, “experiential learning” (or “experiential 
teaching”) is about learning (and teaching) by doing, i.e., through creating interactive, first-hand experiences.  
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As a basic illustration: It’s one thing to read a book or watch a video or attend a lecture on “How to Play the Piano”; it’s 
another thing entirely to sit down at the bench and put your hands on the keys...with an experienced piano teacher 
sitting right beside you. This example, in a nutshell, is the essence of what experiential learning and teaching are all 
about: hands-on learning. 

While there are a variety of ways of incorporating experiential learning into one’s classroom, the first step is to consider 
your content, your teaching objectives, and your intended learning outcomes, and think about how you might design 
and deliver your course materials in a whole new way. While it takes time, effort, and creativity to turn a lecture into an 
interactive and, thereby, more engaging learning experience, in the long run it will be well worth it.  

I had one long-time professor say to me (quote): “Experiential learning is fine for some subjects, but my content is pretty 
dry and boring, and not really suitable for this kind of teaching.” Au contraire, my good fellow! If YOU, as the instructor 
feel that your content is “dry and boring,” imagine what your students are thinking and feeling! If anything, this is all the 
more reason to try to make your teaching methods more interactive and engaging.   

As an instructor, when you are simply lecturing (i.e., presenting), even if your students are “actively listening” to you and 
captivated by your every word, listening, in and of itself, is primarily a passive activity. And it is not sustainable over 
time. Scientific research into attention spans and cognitive load have demonstrated that there is just so much 
information the human brain can absorb and process and retain without some sort of variety and interactivity 
interspersed. And if your students are just sitting and listening to you speak for three straight hours, they might just as 
well be watching you on video where they can at least, occasionally, hit the pause button…or take a nap. So even though 
your students may appear to be engrossed in your presentation and hanging on your every word, when you are 
lecturing for extended periods of time, they are not actively participating in, contributing to, and taking ownership of, 
their learning experience.  

While going into extensive detail on the science of experiential learning is beyond the scope of this particular paper, in 
general it often involves some or many of the following key words: activities, exercises, inquiry, exploration, discussion, 
involvement, engagement, collaboration, connectivity, knowledge-sharing, cross-pollination, problem-solving, decision-
making, risk-taking, analysis, synthesis, creativity, innovation, reflection, testing, application, and more.  

How much of the above happens during the standard one-way spoken lecture? Not very much. Even if you facilitate a 
Socratic Q&A-type dialogue (which is a valuable approach to teaching as it goes beyond simply “Presentation” to 
incorporate “Facilitation” – which we will discuss shortly), it represents only a fraction of what is possible from a 
teaching and learning perspective. While a lecture-oriented approach tends to focus on knowledge transfer, experiential 
learning involves not just the passing along of information, but the development of accompanying insights, opinions, and 
questions…the combination of which tend to lead to enhanced understanding and greater recall, along with the ability 
to, potentially, apply classroom learning to the world outside.   

By the way, just to mention it briefly, the most commonly-known model of experiential learning is probably that of David 
Kolb in which he describes the following four sequential steps: 

1. Concrete Experience: The students actively participate in some sort of “doing” experience relative to the topic
at hand (i.e., via a simulation, a case study, a problem to be solved, a brainstorming exercise, etc.).

2. Reflective Observation:  Based on that experience, the students then review and discuss (i.e., “reflect on”) what
they just experienced so as to explore, in depth, what they observed.

3. Abstract Conceptualization: Students then examine their insights further by using analytical and critical thinking
to make cognitive connections to the world outside of this specific experience so as to generate new ideas and
possibilities (i.e., new learnings).
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4. Active Experimentation: Students then apply their new learnings in another context in order to test their
understanding and to produce results. And, as learning is a cycle, this Active Experimentation produces new
Concrete Experiences, bringing the learner full circle, back to step one!

For more on experiential learning and the brain science of learning, there is a wealth of information out there (as well as 
a selection of recommended resources below).  

THE 5 CORE COMPETENCIES OF AN EFFECTIVE INSTRUCTOR MODEL 

As mentioned previously, most instructors do desire to incorporate new and innovative teaching methods into their 
repertoire, but don’t know how or where to begin. With that, I am happy to introduce you to my “experiential teaching” 
model which I call, “The 5 Core Competencies of an Effective Instructor.” 

[*Note: This teaching model is a modified version of “The 5 Core Competencies of an Effective Trainer” model, co-
developed with my business partner (and brother), Steve Cherches, for our company, BigBlueGumball’s corporate 
“Train-the-Trainer” program. So this model has been tested and validated over the past ten years at a number of our 
organizational clients including the U.S. Department of Homeland Security. This modified, academically-oriented version 
is intended to help any instructor, at any level, and of any subject, to be more innovative and effective – whether in the 
classroom, or online.]   

With a focus on equipping, enabling, and empowering fellow instructors to transition from the traditional “lecture-&-
textbook” style of teaching, this five-part model will demonstrate how you can, relatively quickly and easily, leverage the 
power of experiential learning techniques to add greater interactivity, so as to enhance student “attention, 
comprehension, and retention.”    

As per the model, the 5 Core Competencies (i.e., behaviors or skill sets) are: Presentation, Facilitation, Application, 
Coaching, and Interpersonal. Following is a brief description of each one: 

Competency #1: PRESENTATION is what most instructors do most of the time. And, unfortunately, it is the way most of 
us were taught. Also referred to as “lecturing,” this is, basically, the one-way delivery of content from speaker to 
audience. Successful presentation-based lectures are dependent on the instructor’s public speaking skills, ability to 
capture and hold an audience’s attention, and the ability to effectively convey information with impact and influence 
while demonstrating a combination of confidence, executive presence, dynamism, charisma, and credibility. This is the 
professor as authority figure, subject matter expert, and “sage on the stage.” Lecturing is the default mode of teaching 
for most instructors, and that’s fine. But if it is the ONLY pedagogical method being used, you may not be engaging your 
students as much as, or as well as, you could be. 

Competency #2: FACILITATION is about incorporating interactivity into one’s classes to increase engagement. This is 
done in a variety of ways including using the Socratic Method, Q&A, building on student input, administering exercises, 
and/or leading and moderating discussions around case studies, simulations, role plays, gamification, peer-to-peer 
exchanges, teach-backs, etc. It’s about soliciting and eliciting student involvement, turning them from passive observers 
into active participants and hands-on, experiential learners. And this also involves creating a “psychologically safe” 
environment that encourages and empowers students to speak up and speak out. As the old saying goes, if “lecturing” 
or “presenting” is about your being “the sage on the stage,” then facilitation is about your transitioning into the role of 
“the guide on the side.” The word “facilitation” has, at its root, the Latin word “facilis,” which means “easy” (as “facil” 
does in Spanish), as well as "facere," meaning "to make or do." So when you are acting in the role of a “facilitator” (as 
opposed to or in addition to your role as a lecturer), you are, literally, making it easier for your students to do what? To 
learn!  

Competency #3: APPLICATION deals with the demonstration of how classroom content can be implemented out there 
in the real world, turning the academic and the theoretical into the real and the practical. It’s about bringing the outside 
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world into the classroom, and vice-versa. By allowing students to practice, implement, and “play” with class content – 
for example, through case studies, simulations, team projects, etc. –  they will be engaging in what is commonly termed, 
“applied learning.” And this classroom application practice will increase the odds of the eventual, real-world application 
of learning outside the classroom. As a School of Professional Studies with a faculty composed and comprised of 
experienced real-world practitioners, “application” lies at the very heart of what our students’ learning experiences 
should be all about.  

Competency #4: COACHING is about turning your attention from, simply, knowledge transfer to skill development, by 
helping students to learn and to grow, both personally and professionally through the use of hands-on activities, stretch 
assignments, etc. – accompanied by feedback and coaching. It is about creating a classroom climate and culture wherein 
students can learn by doing...with our guidance, support, and encouragement, as well as peer-to-peer feedback 
opportunities. It’s about our helping students, by coaching them, to develop the mindset, the toolset, and the skillset 
they need to succeed, and by equipping, enabling, and empowering them to maximize their performance, their 
productivity, and their potential. 

Competency #5: INTERPERSONAL is about connecting on a personal, one-to-one level with each and every student. This 
begins with meeting and greeting your students on the first day of class (if not prior to that), calling them by their 
preferred name, engaging them in personalized conversations (before, during, and/or after class), demonstrating 
empathy and compassion, and, genuinely caring about who they are, and how they are, both as a student and as an 
individual.  

I tell my students on Day One that our formula for success is “1/3 + 1/3 + 1/3 = 100%” That is, one third of the success of 
our class will be based on the content (the course material). One third is based on my instruction (*which includes all 
five components of the Core Competencies model). And the final third? That is their responsibility – the responsibility of 
EACH AND EVERY student to proactively make a contribution to class learning. They are explicitly told that if they want 
this experience to be as successful as possible for every single person in the room, then every person in the room needs 
to be both learning, and teaching, at all times. This is not a monologue, but a dialogue. This is not a presentation, but a 
conversation. And no one – including the professor – has all the answers. As one of the best ways to learn something is 
to teach it, one of the principles I promote is that when it comes to learning, at any moment, we are all both “learners” 
and “teachers.” And with this responsibility comes the responsibility, and the obligation, to call us out if or when they 
feel that we are wrong, or if – from their own personal knowledge and experience – they have a differing opinion. 
Establishing this concept as one of our core “Guiding Principles” establishes and reinforces the concept that EVERYONE 
has something to contribute, and no one – including the professor – has all the answers. As the Scottish writer Thomas 
Carlyle famously said, "Every man is my superior in that I may learn from him." Or, as Bill Nye, the Science Guy, simply 
put it, “Everyone you will ever meet knows something that you don’t.” And if WE, as instructors, are not learning 
something new each and every class, then we are doing ourselves a disservice and missing out on a tremendous 
opportunity for us to learn, and to grow.    

A REAL-LIFE EXAMPLE 

To demonstrate how the Five Core Competencies model can be implemented in your class, here’s a real-life example 
from my Leadership graduate class – using, as an example, a class module on “the Important Distinctions between 
Management and Leadership”: 

One way (a common and traditional way) to introduce and teach this topic might be as follows: 

“Many business professionals -- even senior-level executives – tend to use the terms ‘management’ and 
‘leadership’ interchangeably. But, as John Kotter of Harvard Business School writes about in his various books 
and articles – including tonight’s assigned HBR article, “What Leaders Really Do” – they are two very closely 
related, but very different, things…” 
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After which the instructor might then go on to lecture for the next 60-90 minutes on this topic. 

While you may be thinking, “I would never do anything like that!”…there are many, many instructors who would; and 
do. I’ve seen it. 

However, an instructor who incorporates the Five Core Competencies into his or her teaching might take a completely 
different, more interactive, approach and do something like this: 

“Many business professionals -- even senior-level executives – tend to use the terms ‘management’ and 
‘leadership’ interchangeably. But, as you know from having read tonight’s assigned HBR article, John Kotter’s 
“What Leaders Really Do” – they are two very closely related, but very different, things…” 

“So for the next 60 minutes we will explore the following four questions [*shown on a visual PowerPoint slide] 
which will forever change the way you think about these two words, “Management” and “Leadership”: 

1. What is management?
2. What is leadership?
3. What is the difference?
4. And (most importantly!) why does it matter?

“What I’d like you to do now is, on this index card [*hand out index cards] divide it into two columns with 
“Management” on the left and “Leadership” on the right and, under each heading, in each column, take three 
minutes to write down as many words or phrases that you can think of that you associate with each. While there 
may be some overlap, this is based on your reading of the Kotter article combined with your own personal 
experiences.” [Pause for 3 minutes, using a timer] 

“Now, please come up to this whiteboard at the front of the room [*pre-drawn: a giant version of the index 
card] take a flipchart marker, and write the words from your index card in each column so we can create a class 
master list. Please write all your Management words and phrases in blue marker in the left-hand column, and 
your Leadership words in red marker in the right-hand column. Again, there are no wrong answers! Whatever 
you put down – for right now – is entirely fine…and then let’s discuss and debate it. “ 

“And now, with everyone still standing and gathered around the whiteboard, let’s take a look at some of the 
themes and trends and patterns that we see…” 

I’ll stop there. But what did you notice? Hopefully, for one thing, the obvious transition from “lecture” to “experiential 
learning”! While the two scenarios started out similarly in terms of the introduction, the first (lecture-based) example 
immediately set the stage for a lengthy, drawn-out, hour-long presentation during which the students would, most 
likely, begin settling back into their seats for the long haul as passive observers, perhaps taking some notes. While in the 
second example, the instructor used the opening to, what I call, “set the context & sell the value” of what’s to come, and 
then immediately launched into the interactive exercise. [Note: I call this my “5-Minute Rule”: In every class session, my 
students are actively engaged in some kind of kinesthetic activity within the first five minutes…if not sooner.]  

Using a combination of multi-sensory modalities – auditory (verbally spoken), visual (the attractive, color-coded 
PowerPoint slides), and kinesthetic (e.g., the handwritten index card exercise, followed by everyone standing and 
walking up to write on the whiteboard) – the students are immediately mentally and, even, physically engaged in an 
interactive experiential learning activity. This opening employed both Competency #1: PRESENTING, followed 
immediately by Competency #2: FACILITATION. Additionally, by making a statement like, “…there are no wrong answers! 
Whatever you put down is fine for right now…etc.) we are attempting to create a psychologically safe environment that 
is conducive to the sharing of ideas, vulnerability, risk-taking, questioning, discussion, and debate.   
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As this module continues, the instructor might exercise the next three competencies, as follows: 

 Explore real-world business examples of good and bad management and leadership in action (including,
perhaps, sharing some of your own personal work experiences of good and bad bosses you’ve had or seen); or
you might facilitate a role play in which students act out the distinctions between the type of things someone
may say when they are attempting to manage vs. when they are trying to lead…and have the rest of the class
guess which role they are acting out [Competency #3: APPLICATION];

 Provide students with feedback, encouragement, and/or support regarding their insights, examples,
suggestions, etc., for example, “That’s a very interesting point; have you considered…? Tell us more about
that…” [Competency #4: COACHING];

 And, in the course of the facilitated discussion, you might interact with the students on an even deeper, more
personal level, including (of extreme importance and value) addressing them, personally, by name, for example:
“Anne, you mentioned earlier that your last boss was a good leader, but not a good manager; would you be
willing to expand on that and share an example with us? How did working for him/her make you feel? In what
ways is your story similar to the story that Bob just told us about his awful boss?” [Competency #5:
INTERPERSONAL].

These are just a few brief examples but, hopefully, they will serve to briefly illustrate – and distinguish amongst – the 
Five Competencies (which, by the way, do often overlap in actual usage). And, just to clarify, these five components are 
not meant to be used sequentially, but continuously and flexibly throughout your class, when and as appropriate and 
necessary.  

The key is to be aware and intentional in terms of how you are teaching at any given moment. 

CONCLUSION 

In closing, there is more than enough to discuss regarding these Five Competencies of an Effective Instructor to fill an 
entire book. So this brief article is intended to both (apologies for the mixed metaphors ) present you with the 
proverbial “tip of the iceberg” in regard to what is possible, as well as “plant the seed” for some possible ways you can 
modify your teaching methods to take your game to the next level. With that said, I leave you with these few final 
thoughts: 

#1: PRESENTATION – To reiterate, “lecturing” is not in any way a bad thing. Providing students with the wisdom of your 
experience and generously sharing your wealth of knowledge with them via inspirational storytelling is, most definitely, 
a wonderful thing! It’s just that – for too many instructors – it’s the ONLY thing…and the only way they teach. If you are 
lecturing for three hours straight, you may want to mix it up a little. I strongly encourage you to seek out opportunities 
to turn your one-way presentations into multi-directional conversations, as well as finding ways to incorporate and 
leverage the other four competencies.  

#2: FACILITATION – Again, this is about not always needing to be “the sage on the stage,” and transitioning into the 
(perhaps less familiar and less comfortable, at first) role of “guide on the side.” It is not our job to possess and provide all 
the answers…but it is our job to create an interactive and engaging classroom culture and climate conducive to 
exploration and discovery. An environment in which we demonstrate to our students that “Wisdom comes not from 
answering questions, but from questioning answers.” Not to be overlooked is the human element of creating a 
psychologically safe space in which everyone – professor and student alike – can bring their true, authentic, vulnerable 
selves to the classroom, speaking up, speaking out, and being able to take intellectual risks without fear of judgment, 
ridicule, or retribution. And, perhaps, even have some fun and laughs in the process! We all know that people tend to 
learn more – and are their best selves – when they are enjoying themselves. 

DPB Faculty Success Initiative 2019



8 

#3: APPLICATION – One of the key missions of the School of Professional Studies is the emphasis on “applied learning” 
that leverages the strengths of a faculty composed of real-world, professional practitioners who are out there doing it 
every single day, and then bringing that knowledge and experience back into the classroom. Emphasizing to our students 
that “The true value of knowledge is not in its accumulation, but in its application,” this is about turning ideas into 
actions, and actions into results.   

#4: COACHING – While one of our key responsibilities as professors is assessment – typically in the form of grading, 
based on our class rubrics – it is easy to lose sight of the fact that along with helping our students to learn, another 
aspect of our responsibility is to help our students to grow. So we need to be aware of and contribute to both 
summative (i.e., evaluative) AND formative (i.e., developmental) outcomes. And – especially within our graduate classes 
– it is useful to think about our teaching relative to Bloom’s Taxonomy, as we seek to shepherd and coach our students
as they progress from the lower-level learning outcomes of “Remembering, Understanding, and Applying” towards the
higher-level learning outcomes of “Analyzing, Evaluating, and Creating.”

#5: INTERPERSONAL – Lastly – and for many instructors this is the most difficult of all – we need to strive to connect and 
engage with each and every student on a personal level. Yes, each and every one. Even when we have a large class. And 
even when they have names that may be difficult to remember or to pronounce. And even when we are teaching online. 
There’s a saying in the Customer Service business that if you have a 99% success rate that’s pretty damn good; but to 
that one customer out of a hundred whom you didn’t satisfy…you have a 100% failure rate. Similarly, while the reality is 
that every professor has their favorite students – often the ones who raise their hands in class, interact with us, do their 
homework, and ace their exams – what about all the others? The introverts, the students lacking confidence to speak up 
and speak out, the international students for whom participating in class and/or challenging their instructor’s opinion 
may be outside their cultural norms…or outside their comfort zones (especially when English is not their primary 
language)? While the “A” students may be the easiest to teach and to interact with, we need to remember to push 
ourselves to go out on a limb with all the other students…because that’s where the unpicked fruit is. 

In closing, the 5 Core Competencies model has been shown to help instructors leverage their knowledge, experience, 
and passions in a way that is more effective and leads to longer-lasting effects than do traditional lectures, alone. That is 
the power of experiential learning in action: turning our students from a passive audience into active and engaged 
participants; while, at the same time, enabling you to connect with each one in a more intimate and personal way, as 
you challenge yourself to take your teaching to a whole new level.  

In addition to the aforementioned Five Competencies model, I’d like to leave you with these three “E’s” to keep in mind: 
“Educate, Engage, & Excite” TM (*the model and motto of my company, BigBlueGumball): 

 Educate: What do you want your students to learn?

 Engage: How are you going to capture and hold their attention and their interest (often for three hours
in the evening, after a long day of work); and

 Excite: How are you going to inspire and motivate them to want to go out there and learn more, and to
apply out there in the real world what they’ve learned in your classroom?

As poet William Butler Yeats famously wrote: “Education is not the filling of a pail, but the lighting of a fire.” 

Here’s to hoping that this introduction to experiential learning, along with my 5 Core Competencies model, and my 3 E’s 
help you to light that fire, not under your students…but within them. 

*Please see below for a self-assessment, as well as a few of my favorite book resources that have helped me to become a
better instructor.
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The 5 Core Competencies of an Effective Instructor 
by Todd Cherches, Adjunct Assistant Professor, NYU School of Professional Studies/Division of Programs in Business 

12-Question Experiential Learning Self-Assessment/Reflection Exercise

With the “Five Core Competencies of an Effective Instructor” model in mind, when reflecting on your own 
style and approach to teaching…how would you respond to the following questions? 

1. What percentage of the time am I lecturing, with my students just passively listening?

2. What percentage of the time am I facilitating engaging, interactive, experiential learning activities?

3. How can I turn some of my lecture-based content into interactive activities (e.g., breakout discussion
groups, role plays, simulations, having students physically standing up and moving around, writing on
whiteboards or flipcharts, presenting, doing teach-backs, etc.)?

4. To what extent am I incorporating variety in my teaching methods through a mix of auditory, visual,
and kinesthetic modalities?

5. How can I incorporate more, and better, visuals (e.g., replacing text- and bulletpoint-based slides with
more aesthetically attractive and impactful images, maps, charts, graphs, infographics, etc.)?

6. In what ways am I incorporating creativity and innovation into my teaching style and approach so as to
keep things fresh, current, interesting, and exciting…both for my students and for myself?

7. To what extent am I creating a “psychologically safe” classroom environment that will encourage and
enhance class participation and student contributions?

8. Do I know, and do I address, every student by, the name they would like to be called?

9. Do I regularly interact with each and every student, and provide each one with personalized,
developmental feedback?

10. Am I using current, real-world examples, stories, metaphors, and analogies that are interesting,
engaging, relevant to, and understandable by, the students?

11. Do I allow sufficient time, and do I create a conducive environment, for student contributions,
questions, discussions, and debate?

12. Does my teaching style and approach represent and encourage a climate of diversity and inclusion in
all its various manifestations?

© Todd Cherches 
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A few of my top teaching-related book recommendations: 
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